
 Special Educational Needs and Disabilities
all different - all together

SEND

Sh
ar

e 
in

fo
rm

a t io n  a n d th in k
to gether

Questions 
to answer

What 
are their 

aspirations 
for the 
future? What 

does good
support 

look like?

What is 
important 

to the 
young
person 
now?

What is 
important 
for them 

(their 
assessed 
needs)?

Who’s
here?

What we 
appreciate 
about the 

young
person

St Helens Preparing for Adulthood Review - 
A Good Practice Guide



Contents
 Page

Introduction 2-3

How person-centred practices and reviews contribute to developing EHC plans 4-8

The importance of aspirations 8

The Preparing for Adulthood Review: a 3 step process 9-15

 Step 1: Getting ready for the PfA Review 

 Step 2: The PfA Review process 

 Step 3: After the review - Agreeing the EHC Plan

Appendix 1

Glossary of Terms



1. Introduction
The Children and Families Act 2014 introduced a new SEND system. At the heart of  these changes is 
a commitment to ensuring that children, young people and their families are at the centre of  decision-
making so that they achieve better outcomes.

This guide focuses on young people who are Preparing for Adulthood (PfA) - those aged 14-25.

From year 9 the SEND reforms require those supporting young people to focus on ordinary life 
outcomes such as paid employment; independent living (choice and control over your life and support, 
and good housing options); community participation (friends, relationships and community inclusion); 
and health and wellbeing. The system requires a joined up approach including co-production, holistic 
planning and multi-agency working.

This good practice guide is for staff  responsible for managing the review of  EHCPs process. 

It explains how to help young people and their families to develop and fulfill aspirations for the future, 
and how to use person-centred approaches to develop EHC plans and carry out PfA reviews. 

The underlying principles of  person-centred practice are about improving people’s life chances by 
focusing on: what is important to them; their aspirations and assets; and using evidence of  what works 
to develop outcomes. 

1.1 What does an EHC plan look like? 

The purpose of  an EHC plan is to make special educational provision 
to meet the special educational needs of  the child or young person, to 
secure the best possible outcomes for them across education, health 
and social care and, as they get older, prepare them for adulthood. (9.2)

The SEND Code of Practice says:

Chapter 9 of  the SEND Code of Practice details what must be included in an EHC plan.

Every local authority can decide how to set out the EHC plan, but it must include 12 specific sections 
from A-K (including H1 & H2).

You can find out more at: www.gov.uk/government/publications/send-code-of-practice-0-to-25

1.2 Which young people will receive an EHC plan?

A local authority must conduct an assessment of  education, health 
and care needs when it considers that it may be necessary for special 
educational provision to be made for the child or young person in 
accordance with the EHC plan. (9.3)

The SEND Code of Practice says:

This is likely to be where the special educational provision required to meet the child or young person’s 
needs cannot reasonably be provided from within the resources normally available to mainstream early 
years providers, schools and post-16 institutions.

The EHC plan is about special educational and training needs that require provision above what is 
normally available. Where this element is absent (i.e. where there is a social care or health need without 
an education or training need) there will not be an EHC plan.

Preparing for Adulthood and EHC plans

One of  greatest cultural challenges of  the SEND reforms is PfA. Disabled young people and those with 
SEN are more likely to experience social exclusion, poor housing and support, and additional health 
needs. This needs to change.

PfA Pathways

The SEND reforms require professionals to support young people by sharing high aspirations. 
Support from Year 9 must be focused on the young person’s aspirations and the following outcomes:

• Further/higher education and/or employment - exploring different employment options, such as 
support for becoming self-employed and help from supported employment agencies

• Independent living - young people having choice, freedom and control over their lives, their support, 
and their accommodation and living arrangements, including supported living

• Participating in society - having friends and supportive relationships, and participating in and 
contributing to the local community.

• Being as healthy as possible in adult life.

Local authorities must say in the Local Offer how they develop pathways to these outcomes. They are 
required to cooperate with education, health and social care and other key partners such as housing 
or economic regeneration to achieve the outcomes jointly. This could include engaging them early, 
highlighting needs from EHC plans and supporting them to develop strategies and plans that will deliver.

Local Authorities must ensure the following in relation to EHC plans and reviews:

• They must be centred around the individual, explore aspirations and abilities, explore what they want 
to do after education and training, and identify the support they need to realise these ambitions.

• Identify the actions and further support the young person requires as they prepare to make more 
decisions for themselves.

 • Support them to participate fully in planning and making decisions.

 • Support them to prepare for

 - Further/Higher education or employment

 - Independent living

 - Maintaining good health including transfer to adult services

 - Participating in society.

• Ensure that transition planning is built into the revised EHC plan, resulting in clear outcomes that are 
ambitious and prepare young people for adult life.
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2. How person-centred practices and reviews 
contribute to developing EHC plans

In this chapter we introduce a range of  person-centred practices and show how they can contribute 
to EHC plans. The term person-centred practice refers to a range of  practical thinking tools which are 
established good practice in transition and adult social care and are being used by innovative schools 
and colleges (www.personalisingeducation.org/). 

This guide introduces the PfA Review, an adaptation of  person-centred reviews that can be used to review 
an existing EHC.  There are a number of  similarities to a person-centred review, so the format will be 
familiar to most people who have been trained in that way of  working.

There are four main differences:

1. The “working and not working” section focuses specifically on the four PfA outcome areas.

2. “Developing outcomes” starts with aspirations.

3. As well as developing clear outcomes, it includes thinking about provision and targets.

4. There is a process for checking that the outcomes move the young person closer to their aspirations.

The PfA review should take an hour and a half  to two hours. This is an efficient use of  time, it means that 
information is shared transparently, and the young person and family are full partners in decision-making. 
There is also time to focus on what will help young people to have better life outcomes and realise their 
aspirations.

Principles of the PfA review:

• What people appreciate about the young person;

• What is important to them;

• What is important for them (good support);

• What are their needs;

• What is important in the future – their aspirations;

• What is working and not working from different perspectives (young people, families, schools and 
colleges, commissioners etc), around the 4 PFA outcomes).

From a shared understanding of  this information, the young person, family, school and professionals 
then agree person-centred outcomes, decide on provision that can meet these outcomes, and develop 
targets that:

• Address the young person’s needs;

• Reflect what is important to them;

• Change what is not working;

• Move towards the young person’s aspirations;

• Have a clear timescale;

• Have specific targets that are measurable;

• Identify who is accountable;

• Prepare the young person for adulthood by making it more likely that they can have paid work, 
independent living, friends, relationships, be part of  their community life, and be as healthy as possible.

2.1 Summary of person-centred thinking tools and how to use them for EHC planning

Section of 
EHC Plan

What has to be 
in this section

Where this information can come from

A What is important to 
the young person 
(their interests and 
what matters to them)

One-page profiles

Existing person-centred review

Relationship circle or Map will describe 
who is important to the young person

Approaches to planning together such 
as Planning Live and Living Live Person 
centred Plans - for example Path, Map

History The story of  the young person so far. 
History map.

Aspirations for the future Person-centred plans such as Path.

Views of  the family on what 
is working and not working 
from their perspective

The local authorities last year’s review 
records will also have this information 
(it may need to be updated)

Views of  the young person 
on what is working and not 
working from their perspective

The local authorities last year’s review 
records will also have this information 
(it may need to be updated)

B The young person’s special 
educational needs

Assessments

‘How best to support me’ information 
used by school/college (this may be part 
of  a one-page profile or a more detailed 
section of  the plan)

Communication charts

Decision-making agreements

C The young person’s health 
needs related to their SEN

Assessments

‘How best to support me’ information 
used by school/college (may be part of  
a one- page profile or a more detailed 
section the plan)

Health Action Plan

Person-centred review
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Section of 
EHC Plan

What has to be 
in this section

Where this information can come from

D The young person’s social 
care needs related to their 
SEN or to a disability

Assessments

Communication charts

Decision-making agreements

Relationship circles

How best to support me information 
used at school/college and home

E Outcomes sought, including 
outcomes for adult life. 
The plan should identify 
arrangements for setting 
shorter-term targets by the 
early years provider, school, 
college or other education 
setting

Developed together through PfA Review

F The special educational 
provision required by the young 
person, including provision 
to help with preparation for 
adulthood and independent 
living, for example, support for 
finding employment, housing, 
or participation society

Developed together through PfA Review 
or approaches such as Planning Live

G Any health provision reasonably 
required by the learning 
difficulties or disabilities which 
result in the young person 
having SEN. Where they also 
have an Individual Health 
Care Plan, that plan should be 
included. The health provision 
should be related to preparation 
for adulthood and independent 
living, for example, support for 
finding employment, housing or 
for participation in society

Developed together through PfA Review

Section of 
EHC Plan

What has to be 
in this section

Where this information can come from

H1 Any social care provision 
which must be made for 
a young person under 18 
resulting from section 2 of  the 
Chronically Sick and Disabled 
Persons Act 1970. This needs 
to be in relation to help with 
preparation for adulthood 
and independent living, for 
example, support for finding 
employment, housing, or 
participation in society. This 
only applies where a young 
person is 18 or under.

Developed together through PfA Review

H2 Any other social care provision 
reasonably required by 
the learning difficulties or 
disabilities, which result in the 
young person having SEN. 
This will include any adult 
social care provision to meet 
their eligible needs (through 
a statutory care and support 
plan) under the Care Act 
2014. This provision needs to 
be in relation to helping with 
preparation for adulthood 
and independent living, for 
example, support for finding 
employment, housing, or 
participation in society.

Developed together through Preparing for 
Adulthood Review

I The name of  the school, post-
16 institution or other institution 
to be attended (or, where the 
name of  a school or other 
institution is not specified in the 
EHC plan, the type of  school or 
other institution to be attended).

Options may be explored at PfA Review
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Section of 
EHC Plan

What has to be 
in this section

Where this information can come from

J Personal Budgets. Details 
of  how the personal budget 
will support particular 
outcomes, the provision it will 
be used for (including any 
flexibility in its usage and the 
arrangements for any direct 
payments for education, 
health and social care.

This option may be explored at the 
PfA Review

K Advice and information 
gathered during the EHC 
needs assessment must be 
listed and attached 
(in appendices).

Assessments and other information shared

Communication charts

Decision-making agreements

3. The importance of aspirations
The quality of  thinking in reviews and the planning process will depend on what the young person 
and people around them (including parents) believe is positive and possible and on their knowledge 
of  what works.

Research demonstrates that disabled young people and those with special educational needs, their 
families, support staff  and professionals often have lower expectations of  what they can achieve in 
life. The SEND reforms aim to address this by requiring a stronger focus on raising aspirations and 
ensuring these are reflected in the outcomes and provision in EHC plans.

In order to achieve this it is important that families, support staff  and professionals are comfortable 
listening to young people’s aspirations and know how to support them to achieve their ambitions. 
Families, support staff  and professionals need to know what is positive and possible about 
employment; independent living; community participation; health and wellbeing; and what helps 
people (especially people with complex needs) achieve full lives.

Changing the conversation about transition to adulthood and raising aspirations for life takes time.

4. Preparing for Adulthood reviews: 
a summary of the 3-step process

For older children or young people, a PfA review creates the opportunity for the young person, their 
family, school/college and professionals to develop outcomes together. To do this, everyone at the 
review needs to have the information they need to make decisions on outcomes. The information about 
aspirations, needs, what is important to the young person, and everyone’s views on what is working 
and not working at the moment, has to be clearly shared and then discussed.

The 3-step process is:

1. Review existing information and gather more as required;

2. The Preparing for Adulthood review to draft the EHC plan;

3. Agree the EHC plan.

4.1 The role of the SENCO

The essence of  the role is:

• to ensure that the young person and the family are fully supported to be at the centre of  decision 
making, and that all the information is available in a way that the family and others can understand

4.2 The role of the Casework Manager

• to agree outcomes and specific actions that enable the young person to have greater life chances, 
with an EHC plan that is compliant with the SEND reforms

Step 1: School’s Role in Reviewing existing information

• The first step is organizing the review by thinking about how to keep the young person at the centre 
of  the process, supporting the family to prepare and participate fully, and making sure that all the 
information is available

Step 2: Preparing for Adulthood review to draft the EHC plan

• The PfA review starts with people saying who they are in the young person’s life and sharing what 
they appreciate about them. This is recorded under the ‘Who’s here’ and ‘What we appreciate about 
the young person’ headings.

• On the pre-prepared flip charts there will be the existing information, gathered in Step 1, under the 
headings:

 - What are the young person’s aspirations for the future (in the context of  the four PfA outcomes)?

 - What is important to the young person now?

 - What is important for them (their assessed needs)?

 - What does good support look like?

 - Questions to answer

 - What is working and not working from different perspectives under the four outcome areas 
  (and any other area of  the young person’s life)

• The SENCO facilitates the review by asking people to add to  the information, so that it is visible in 
full to everyone

• Starting with aspirations, the group then thinks about the outcomes required to take the young 
person closer to these aspirations, and develops other outcomes that change what is not working 
and build on what is working

• The group then looks at possibilities for provision to achieve these outcomes, and then potential 
targets and actions

Step 3: Agreeing the Outcomes from the review 

The following sections describe the three steps in more detail.
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Step 1 - Reviewing existing information, 
gathering more and preparing for the review
The first step is organising the review by thinking about how to keep the young person at the centre 
of  the process, supporting the family to prepare and participate fully, and making sure that all the 
information is available.

Aspirations are built on what people believe is possible and are at the heart of  the PfA review.

What needs to 
happen in Step 1

Who Person-centred practices that can help

SENCO Relationship circle - who else may need to 
be involved

Communication chart - how the young 
person can communicate and contribute

Decision-making agreement - what 
decisions the young person will be involved 
in and how they can be supported in this

One-page profile - how to support the 
young person well

Family one-page profile - how to support 
the family

Think how the young 
person and family can 
fully participate in the 
review and process

SENCO See the table in section 2 above on where 
the information may be found

Gather existing 
information

SENCO Read the one-page profile before any further 
assessments.

Share information under working and not 
working if  the professional is not at the review

Gather any new 
information

SENCO What they are proud of/appreciate about the 
young person

What is important to the young person

What their hopes, dreams and aspirations are 
for the future (the four PfA outcomes)

What is important for them (assessed needs)

What is working and not working, from their 
perspective, in relation to preparing for higher 
education/and or employment, independent 
living (choice and control over their life and 
support and good housing options), their 
friendships, relationships and community 
inclusion), their health, and anything else 
important to them.

What good support looks like to them

Support the young 
person, family, 
professionals to 
prepare for the review

In Step 1 there needs to be a review of  the existing information in the context of  the A-K sections of  the 
EHC plan.

4.3 Supporting Young People to Prepare

Supporting young people to prepare for their review is a joint enterprise between the school and the 
Information Advice and Guidance Service’s Personal Adviser. Gathering the young person’s contribution 
is done over time as part of  the curriculum and may be recorded on paper, DVD or other formats.

4.4 Supporting Families to prepare

Families need to know what will happen at the meeting and be given the opportunity to think about the 
headings and the contribution they want to make.

They will need to think about:

• What they appreciate about the young person?

• What they know is important to the young person?

• What is important for the young person?

• What are the young person’s aspirations for the future (in the context of   the four PfA outcomes)?

• What is working and not working, from their perspective, about preparing for higher education/and 
or employment, independent living (choice and control over their life and support and good housing 
options), their friendships, relationships and community inclusion, their health, and anything else 
important to them?

• What good support looks like.

As well as ensuring that families are ready to share their information, the SENCO must ensure that they 
have the information they need to contribute fully and be a decision-making partner. There are two kinds 
of  information here: information that will be shared about their young person and information about the 
local offer.

The family also needs to have information about the local offer and see how they will be using this to 
make suggestions and decisions about provision.

The PfA review is a facilitated decision-making process. Everyone shares their information for the first 
quarter of  the review, to create a shared understanding. 

4.5 Supporting the school or college to prepare

Local authorities need to work out with their school and college partners where PfA reviews will take 
place; what each other’s roles and responsibilities will be; and how they should be run. 

Practicalities such as resources, time, and space need to be considered. It is important that the right 
people are invited to the review, so schools need to know who is involved in the young person’s life not 
only from an educational point of  view, but also from the perspectives of  their health and social care 
input. The relationship circle is important to use here.
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Step 2 - The preparing for adulthood review 
process
The PfA review has seven parts. 

Here is a summary of  the process:

What needs to happen in Step 1 Who

Having prepared the information and put it 
under the headings of  the PfA review

Share and agree information

Working with the group to think about outcomes 
for the next 1 - 3 years that will take the young 
person closer to their aspirations. These are 
described in terms of  what the young person 
will be able to do or will have experienced in 
the context of  the 4 PfA outcomes

Develop outcomes by starting 
with aspirations

Check the outcomes before looking at provision 
options. Using the following checklist, look at 
the outcomes and ensure that they:

• Prepare the young person for adulthood 
by making it more likely that they can live 
independently, have friends, be part of  their 
community life and have paid work; • Address 
the young person’s needs; • Help change what 
is not working; • Take the young person closer 
to their aspirations

Check the outcomes before looking 
at provision options

For each outcome think about the provision 
that can deliver this, based on the local offer

Look at options for provision and agree 
provision to meet each outcome

Once the provision is identified, think about 
relevant targets that take the young person closer 
to achieving their outcomes. Develop specific, 
measurable actions that have a name and date

Add the detail, who is going to do what 
by when to deliver the provision and to 
get to targets

Identify next steps for the EHC plan to be agreed, 
and a timescale for this

Decide what else needs to happen to 
get to the final EHC plan

Collect the data required for Working 
Together for Change

Ask the young person what the top 2 items 
under ‘working, not working’ and ‘important in 
the future’ headings are. Record these on a form 
for Working Together for Change

The Preparing for Adulthood Review Process
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4.6 Develop outcomes by starting with aspirations

The outcomes are developed by starting with the young person’s aspirations, and asking what they 
would need to do, have experienced or achieved towards them in the next 1-3 years. 

There may be an outcome around each of  the 4 PfA areas, or they may be merged together.

For more information on developing outcomes and some examples visit: 
www.preparingforadulthood.org.uk/resources/pfa-resources/the- preparing-for-adulthood-review

Look at options for provision and agree provision to meet each outcome

It is important to understand what helps all people achieve employment, independent living, community 
participation and good health and what is available locally though the local offer. 

www.preparingforadulthood.org.uk/resources/wider- resources/pathways-to-getting-a-life-
transition-planning-for-full-lives, identify key things that need to happen to increase life outcomes 
of  young people with learning difficulties and disabilities. This approach and other information on 
evidence-based provision is key to planning effective support. Where the provision needed is not 
available through the local offer the Casework manager and post-16 commissioner should talk to post-
16 providers about what can be developed, and ensure this information informs future commissioning. 
Personal budgets provide opportunities for developing creative, personalised post-16 options.

Add the detail (who is going to do what by when) to deliver the provision and to get to targets

Provision must be described in ways that are clear about what is to be provided, by whom and when. 

Decide what else needs to happen next to get to the final EHC plan. This section will go through 
the drafting, consultation and sign off  process for the plan. At the PfA review the ‘how best to support 
me’ section will not be part of  the EHC plan, but is vital to record for everyone supporting the young 
person. This information is especially helpful when supporting young people to move from one setting 
to another.

Step 3 - Consulting on and signing off the 
EHC Plan
The consensus building that takes place during the PfA review should ensure that the consultation 
process goes smoothly

What needs to happen in Step 3 How

The final draft is developed by the Casework 
Manager from the information and decisions 
made at the PfA review. This is sent to the 
family for comments

The suggested provision to meet the 
outcomes needs to be consulted on 
and finalised by the family, and clearly 
costed if  the young person is using a 
personal budget

The EHC plan will be agreed by statutory 
assessment team or SEN team

The EHC plan is then completed 
and agreed

The SEND Team makes sure all the relevant 
people have a copy

Copies are sent to the young person, 
family and relevant people as agreed 
in the plan

Agreeing the EHC plan (20 Weeks)

1. Agreeing the EHC plan (16 weeks)

2. Finalising the EHC plan (4 weeks)

• After the PfA review has taken place the school/ college and EHC Casework Manager liaise to 
prepare the final plan based on the information gathered at the review.

• The Casework Manager sends a copy of  the draft plan to the family, who then have the opportunity 
to make any final comments and say what educational setting they would prefer to be named. The 
family has 15 days to respond with any comments.

• It is at this stage that the family is formally asked if  they would like a personal budget. The Casework 
Manager can signpost the family to information and support available to help them to discuss this 
further and to help them to decide.

• If  the family has requested a change of  school placement, St Helens will consider the request and 
consult with the school preferred by the family and other schools/settings if  appropriate. Schools/
settings have 15 days to respond to the consultation.

Finalising the EHC Plan (4 weeks)

During this stage St Helens issues the final EHC plan, which is sent out to:

the young person and their family; the governing body, proprietor or principal of  any school, college or 
provision named in the plan; all of  the professionals who have contributed to the plan, so they are clear 
about what their services have agreed to deliver; social care providers (if  involved) and the contact 
identified by the Clinical Commissioning Group.

Families are advised on how they can seek support if  they remain concerned about the provision. 
The starting point is to tell their Casework Manager or other agencies of  their concerns; this could 
include contacting the Information, Advice and Support Service.

The family can ask the education setting for a meeting to implement the plan. Families will be 
signposted to the appropriate agency if  they wish to seek mediation/independent advice or take up 
their right to the tribunal.
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Appendix 1
Summary of  the person-centred thinking tools that can be used in developing EHC plans and within 
schools and colleges.

Person Centres thinking tool Summary

This person-centred thinking tool involves listing all the 
young person’s positive characteristics, gifts and capacities 
by learning what others like, admire or value about them. 
This informs their One-Page Profile, can be used in person-
centred reviews, and helps us to think about how they can 
use their gifts every day to make a positive contribution and 
benefit others in the school, college or community

Appreciation

• What people like and admire about the young person

• What is important to them

• How best to support them

These profiles are a way of  getting started with person-
centred practices by gathering specific information about 
individuals that can inform the foundation of  personalised 
school and college support. One-Page profiles can be 
used to record information about what is important to young 
people in a particular setting, such as in school, college or 
the community.

In working with young people we are looking to discover 
what support they need to have in order to balances what is 
important TO and important FOR them at home and at school 
or college

On-page profile

Communication charts are a simple but powerful way to 
record how someone communicates through their actions as 
well as their words. We all communicate in a variety of  ways. 
This chart gives an opportunity to describe these ways of  
communicating and how others should respond

Communication Charts - 
How the young person 
communicates with us

Communication charts can also record how we can 
communicate effectively with the young person

Communication Charts - 
How we communicate with 
the young person

This involves describing the young person’s history and key 
milestones

History Map

Thinking about hopes and dreams, particularly in the context 
of  the four PfA outcomes

Aspirations

Person Centres thinking tool Summary

A Learning Log is a simple way to record learning and 
information about a young person, to continuously improve 
how we deliver personalised learning and support. It can 
replace other daily records, and can be used to structure 
home-school/college books. Learning Logs help us think about 
what needs to stay the same and what needs to change to 
support the young person in different situations. It can be used 
in a formative way, helping people understand how best to 
support the young person on a day-to-day basis and therefore 
to enhance their effective learning opportunities and optimise 
progress. Learning Logs can also be used in a summative way, 
helping people put all the information together on a new One-
Page Profile or to help review a current one.

Learning Log

This involves gathering information about what makes a good 
day and what makes a bad day for each young person. Then, 
by asking specific questions, we can use this information to 
begin to understand what is important to them and learn how 
best to support them.

Good Day/Bad Day

This tool is a way of  reflecting on what has been happening 
and what has been learned in relation to any situation. It first 
asks four questions:

1. What have we tried?
2. What have we learned?
3. What are we pleased about?
4. What are we concerned about?

It offers an opportunity to acknowledge what has been working 
well but also gives participants in the discussion a way to 
share their worries about any issue.

Following reflection, the next question is:

5. Given what we know now, what next?

This last question then forms the basis of  action planning.

Four Plus One Questions

This can be used in different ways to identify where things 
are working well and where things need to be different (not 
working) by looking at an issue from different perspectives. 
It can include the views of  a number of  people while 
remembering that the young person is at the centre.

It gives us:

• A snapshot of  how things are now.
• An opportunity to acknowledge what is working well.
• A clear way of  highlighting what needs to be different, to 
build into actions.

It is part of  person-centred reviews and the PfA review.

Working/not working from 
different perspectives
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Person Centres thinking tool Summary

This person-centred thinking tool is a visual summary of  
who is important in the young person’s life. It is a way of  
understanding the number, spread and depth of  their 
relationships and to then think about how to strengthen existing 
relationships and develop new ones. The information about 
who is important can then be added to the One-Page Profile. 
It can use photos or draw the people in their life. It can be 
represented as circles or as a map

Relationship Circle

This person-centred thinking tool creates a clear picture of  
how young people make decisions, the range of  decisions they 
make, and what information and support they need in decision-
making. This person-centred thinking tool has two parts - the 
decision-making profile, which shares the pupil’s preferences 
in decision-making, and the decision-making agreement, 
which specifies the important decisions and how the young 
person wants to be supported with them

Decision-Making

This person-centred thinking tool is a way to map out how 
connected young people are within their local community and 
the nature of  their connection. This provides an opportunity to 
look at where the person spends their time (outside their home) 
and explore whether they are simply present, or participating, 
connecting and contributing

Community Contributions

The doughnut is a tool that helps people understand not only 
what they must do (core responsibilities) but also where they 
can try things using their own judgment and creativity. It also 
identifies what is not their responsibility. It is often known as the 
Doughnut because it is a visual tool with an inner ring, where 
core responsibilities are recorded, a second ring showing 
where people can use their judgment and be creative, and 
an outer ring which reflects areas that are not the person’s 
responsibility

Roles and Responsibilities 
(The Doughnut)

This is a structured way of  thinking about the best matches for 
the young person with other people - for example other young 
people or support staff. It works across four areas; support 
needed, skills wanted and needed, personality characteristics 
and shared common interests

Matching

The annual review process is a way of  learning what is 
important to and for the young person, together with the 
people who are important in their life. The focus of  the review is 
on creating action plans. 

The review looks at:

• What we appreciate/like and admire about the young person.

• What is important to them now?

• What is important to them for the future?

Person-centred Reviews

Person Centres thinking tool Summary

• What do we need to know or do to support them?

• Questions to answer/issues we are struggling with.

• What is working and not working from different perspectives.

• Action plan.

The review thus brings together the information from all the 
other person-centred tools. The review process includes the 
young person and their family.

The PfA review is built on this foundation and differs in four 
ways:

1. The working and not working section focuses on the four 
PfA outcome areas, as well as anything else that is working 
or not working from different perspectives.

2.  Developing outcomes starts with aspirations.

3.  As well as developing clear outcomes, the process includes 
thinking about provision and targets.

4.  There is a process for checking that the outcomes move the 
young person closer to their aspirations.

Person-centred Reviews
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Annexe A
Excellence in Developing Education, Health and Care Plans 
Education, Health and Care Plans 

This is the summary of  each heading in the Education, Health and Care Plan, with issues to consider in 
relation to this. 
www.preparingforadulthood.org.uk/resources/pfa-resources/the-preparing-for-adulthood-review/
appendices

The EHC Outcomes Pyramid
www.councilfordisabledchildren.org.uk/resources/cdcs-resources/ehc-outcomes-pyramid
The Council for Disabled Children has developed a tool to help professionals and parents identify 
outcomes for children and young people with special educational needs.

Delivering support and aspiration for disabled young people aged 14-25
www.preparingforadulthood.org.uk/resources/pfa-resources/delivering-supportand-aspiration
This publication sets out the learning from the Preparing for Adulthood programme and is a guide for all 
local areas in implementing the SEND reforms.

Person-centred Reviews - Valuing People Now 2009
https://www.sthelens.gov.uk/send/policies-and-guidance/good-practice/person-centred-
approaches-in-st-helens/
Person-centred planning, advocacy and direct payments to give people more choice and control in 
their lives can make a significant difference in people’s lives.

Personal budgets should be seen as an integral part of  the coordinated assessment and EHC planning 
process. A personal budget is one of  a number of  ways to achieve increased personalisation of  
services for children and young people.

A person centred review uses person centred thinking tools to explore what is happening from the 
person and other people’s perspectives, and to agree actions for change.
https://www.sthelens.gov.uk/send/policies-and-guidance/good-practice/person-centred-
approaches-in-st-helens

Key Topics to cover at annual reviews from year 9 2019 
https://www.preparingforadulthood.org.uk/downloads/education-health-and-care-planning

Glossary of Terms 
www.preparingforadulthood.org.uk/resources/pfaresources/the-preparing-for-adulthood-review/
appendices

Compulsory school age
The end of  compulsory school age is the end of  the academic year in which a young person turns 16.

EHC Needs Assessment
The legal definition of  an EHC needs assessment is contained in Section 36 (2) of  the Children and 
Families Act 2014: (2) An “EHC needs assessment” is an assessment of  the educational, health care 
and social care needs of  a child or young person.”

EHC Plans/ EHC Plan
The statutory 0-25 education, health and care plan introduced by the Children and Families Act 2014.

Local Offer
Sets out in one place information about provision the local authority expects to be available across 
education, health and social care for children and young people in their area who have SEN or are 
disabled, including those without an EHC plan.

SEND Code of Practice
This Code of  Practice provides statutory guidance on duties, policies and procedures relating to Part 3 
of  the Children and Families Act 2014 and associated regulations and applies to England.

SEND reforms
Part 3 of  The Children and Families Act 2014. 
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1900466Mthedesignstudio@sthelens.gov.uk

Contact Centre
Wesley House
Corporation Street
St Helens
WA10 1HF

Tel: 01744 676789
Minicom: 01744 671671
➜ www.sthelens.gov.uk/contactus

Please contact us to request translation of  Council information into Braille, 
audio tape or a foreign language.


